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Minerva Educational Consultants Ltd 
Curriculum review  
 

Review outline: 

ACADEMY: Challney High School for Girls      

DATE:    11th and 12th February 2019    REVIEWER: Mr S Webb 

FOCUS OF VISIT: To support the school’s whole school priority to undertake a curriculum review. 

 

Summary: 

School leaders and governors have developed a clear vision for the school to produce “influential women of the 

future” and there is strong evidence of how the formal and informal curriculum is planned to achieve this. 

The implementation of the school’s vision has been effective because the timetable provides a broad and 

balanced curriculum in Key stage 3 that prepares girls for Key stage 4 studies in the core subjects and develops 

skills new skills in MFL, performing arts, design and technology which prepares a growing number of students 

to access EBACC studies. Approximately 43% of girls follow the EBACC and the EBACC P8 element has been in 

the top 40% nationally for two years. 

The timetable design is a two-week timetable with five  1-hour lessons.  The core subjects of English, maths and 

science have seven 60-minute lessons. The timetable provision and curriculum for PDC and RE lessons has 

enabled girls to learn SMSC, religious tolerance and e-safety effectively. 

The curriculum is compliant for e-safety, religious education, safeguarding, British values and SMSC. However, 

a review against 2014 guidance on SMSC and British values should be undertaken to improve; pupils 

understanding that there is a separation of power between the executive and the judiciary and enable students 

to acquire a broad general knowledge of and respect for public institutions and services in England. 

Governors should ensure their agreed “vision and ethos” is communicated on a dedicated page of the school’s 

website and that it is reviewed on a three yearly cycle to evaluate whether the curriculum is meeting their vision 

for the school. Currently, governors are not as clear on the ways that school leaders’ can evidence their success 

in delivering the vision.  Governors should ask leaders to propose to them some key performance indicators that 

will enable governors to measure the impact of the curriculum in achieving governors’ vision. 

There is highly effective practice of curriculum review in English, science and music which has led to the 

resequencing of whole key stages to ensure there is an increasing level of challenge over time e.g. graphing skills 

in science and descriptive writing in English. This has resulted in sustained improvements in pupils’ achievements 

in GCSE progress and attainment. There is developing good practice in PE, art and photography which has yet to 

result in sustained improvements in achievement.  

Long term memory is aided by connections so, any groups of subjects that can plan the alignment of their Key 

stage 3 curriculum together, so that girls can make connections between subjects, will improve learning. For 

example, the good practice on aligning the sequencing of science to build on the timings of mathematics 

teaching of standard form. For example, you may want to consider mapping a range of set-piece learning 

experiences in a year that run across subjects that require links and fill in gap between subjects. This might 

include an art project, theatre production all linked to English texts, inter-disciplinary projects between pairs of 
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subjects, short units (e.g. on coding, learning an instrument, debating).  These things could then 

become embedded in the curriculum, but everyone needs to see how and where they fit. 

 

Recommendations: 

 

1. Governors to explain their vision and ethos by adding a statutory “vision and ethos” page to their 
website.  Then review them on a three yearly cycle and evaluate whether the curriculum is meeting their 
vision for the school. 

2. Governors to minute their monitoring and review of the whole school curriculum and how it is delivering 
on their vision and ethos annually. 

3. Leaders to add contact details for chair of governors and whistleblowing guidance to the contact us page 
of the website. 

4. Deputy headteacher to introduce a common language for curriculum planning of composite tasks and 
components (skills).   

5. Deputy headteacher to add two questions used in the annual head of department meetings to ask 
middle leaders to reflect on; a) strongly performing composite tasks b) concerning composite tasks and 
to reflect on the curriculum issues involved. 

6. Deputy headteacher to review Key stage 3 curriculum for geography, modern languages and computing 
to review their sequencing of components and how often they revisit key components to secure them 
in long term memory. Do this by pairing them with heads of science and English to learn from good 
practice. 

7. Leaders to review the PDC curriculum to strengthen pupils broad understanding of public institutions 
and the separation of power between the executive and the judiciary. 

8. DSL to ensure that future safeguarding audits test the culture of safeguarding on the ground with pupils, 
non-teaching staff and parents. 

9. Leaders of maths to: 
a. monitor rigorously the implementation of Frayer model for vocabulary development and the 

effectiveness of teaching problem solving and reasoning 
b. review the weighting of mathematics components in baseline assessments 
c. introduce a vocabulary aspect to “fix-it” activities 
d. review the level of challenge in Year 7 maths because pupils feel it is too easy. 

10. Head of English to trust the findings of baseline assessments so that teachers can adapt Year 7 plans for 
learning to reflect the prior attainment of the cohort. 

11. Head of PE to review the Year 7&8 assessment criteria to assess both individual and team sports. 
12. Head of science to: 

a. review Year 7 & 8 assessment criteria to include graphical drawing and calculation skills 
b. formulate a compelling intent for the science curriculum based on the strong principles of the 

head of faculty. 
13. Head of MFL to moderate the design of assessments in Key stage 3 subjects to ensure the level of 

challenge is age appropriate for the new curriculum. 
14. Share the very good practice in English and science curriculum planning by: 

a. Head of English to collaborate with music and art to develop subject specific writing frames that 
build pupils subject specific writing skills. E.g. use of PETER in art and descriptive writing in music 

b. Using the CCC forum to share the explicit teaching strategies developed in English for vocabulary 
development, memorising key information, improving descriptive writing, analysis using PETER. 

15. Consider a safeguarding audit against KCSIE 2018 that tests the culture of safeguarding on the ground. 
 

 



 

3 
 

Findings: 

The focus of this review was to support the curriculum review process 

COMPLIANCE: 
ASPECT EVALUATION 

Vision and ethos: Non-compliant 
Governors need to add a vision and ethos page to the website to 
communicate their long-term vision for the school 

Curriculum Intent: Compliant 
Overview statement links to school vision 

Website curriculum: Compliant 
All subjects included 
All subjects include a summary of each Year groups content 
No links for parents to follow for further information e.g. links to 
specification in key stage 4 subjects 

E-safety: Compliant 
Pupils have in depth understanding of how to stay safe on line and the 
types of bullying and what to do if they are worried. For example, they 
manage their friends list on line sensibly 

British values: democracy Partially-compliant 
Pupils experience the use of democracy regularly as part of daily life in the 
school 
Most pupils are unsure about key public institutions and the separation of 
the executive and judiciary 

British values: respect Compliant 
The school values of respect, opportunity and achievement are high 
profile. 
Through the new house system pupils learn to compete with each other 
with respect and this is also evident between pupils and adults. 

British values: tolerance Compliant 
Pupils have developed tolerance for all five major religions through RE and 
cultural events. 
Pupils share the heart-spaces, canteen and social spaces with mutual 
respect.  In classrooms pupils conduct themselves well. 
Pupils understand the different types of bullying and the different ways 
they can tell teachers if they are concerned. 
 

British values: rule of law Compliant 
Pupils have a good grasp of laws relating to minors, how they change at 
age 16,17 and 18. 
School values and expectations prepare pupils well for leading a law-
abiding adult life.  
 

Social Compliant 
Pupils socialise well, showing respect and tolerance for each other 
Pupil leadership is a strength of the school with a huge range of 
opportunities for pupils to contribute to their community 
The new house system is developing social links across the year groups 
PDC lesson and presentations in English develop pupils team work and 
oracy skills 
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Moral Compliant 
Regular debates on abortion, euthanasia and other issues develop a sense 
of empathy and understanding 
 

Spiritual Compliant 
Compulsory RE and a range of religious reflections develop pupil’s 
spirituality. 
 

Cultural Compliant 
Art – studies from different cultures 
Food - projects from around the world 
Talent shows - Cultural instruments and music 

SAFEGUARDING: 
WWW  EBI 

 

• Pupil interviews shows pupils are secure on how 
to keep themselves safe. 

• Safeguarding governor monitors regularly. 

• CPOMS is ensuring chronologies are in place. 

• Safeguarding policy in date and reviewed by 
Board of trustees. 

• Staff training on KCSIE 2018 and half-termly 
updates given by DSL. 

• Curriculum plans indicate that SMSC is led and 
delivered effectively. 

• May 2018 audit of child protection processes 
and paperwork is effective. 

• E-safety is effectively taught in the curriculum 
because pupils know how to stay safe. 

• Tolerance of religions is taught through 
compulsory RE GCSE. 

• Pupils know the different types of bullying and 
what to do if they are worried. 

• Year 7 and 9 have radicalisation in their PDC 
curriculum. 

 

 

• British values could be enhanced with more 
input on the public institutions of the U K and 
how they pass laws that enshrine British 
values. 

• The most recent audit in May 2018 did not 
assess the culture of safeguarding and was 
before KCSIE 2018 was published. 

• The use of local community intelligence to 
inform and adjust the PDC curriculum could be 
enhanced to me more responsive to local 
issues. The knife crime PDC adjustment was a 
good example of this. 

• Review the summer transition for SEND 
students to ensure more vulnerable pupils are 
taught explicitly how to keep themselves safe 
at secondary school. 

 

SUBJECT CURRICULUM: 

Maths 
WWW EBI 

• The calculation policy has been reviewed with 
primary feeder schools to ensure continuity, 
therefore better long division is flowing through 

• Key components in Key stage 3 have been 
identified 

• Baseline assessments in Year 7 are used to direct 
“gap-filling” intervention 

• Analyse the baseline assessments by grouping 
them into components (e.g. shape) and use 
question level analysis to more accurately 
identify start points 

• The word interpretation in problem solving 
questions is the biggest barrier to 
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• Leaders are beginning to use CPD on strategies 
such as Frayer to win over hearts and minds of 
the team 

 

achievement. Therefore, monitor the 
consistency of the Frayer model in lessons 

• Add vocabulary review to the fix-it tasks 

• Ensure the explicit teaching of English 
components of; vocabulary, problem solving, 
timetables, reasoning 

Science 
Science was an AFI in the previous inspection report for the “old” school 

STRENGTHS WEAKNESSES 

The head of faculty was teaching in the school at the time 
of the previous inspection. Science was historically taught 
in the order of the specification. Initially the HoD 
undertook the following improvement strategies: 

• Three-weekly assessments 

• Question level analysis to identify gaps in the 
curriculum 

• Introduction of fix-it for pupil response to 
feedback 

• Introducing Tassomai science on-line tutorial and 
three other internet subscriptions 

• Pupil progress meetings with each class teacher 
 
This enable the HoD to identify where the strengths and 
weaknesses of the curriculum were and a review of the 
Year 7 to 11 sequencing of teaching has been completed 
to achieve: 

• Re-ordering the curriculum to become cyclical 
over three years 

• Examples of this were the moving of osmosis and 
the complex graphing analysis into Year 11 and 
identifying units to teach graph skills progressively 
over Year 7 to 10 

• Coordination the teaching of standard form in 
maths with when it was needed in science in Year 
8 

• Coordinating the rearranging of formulae into 
Year 9 to build on mathematics teaching 

• In Key stage 3 the curriculum focused on 
delivering knowledge and working scientifically 
skills 

• Add a series of assessment criteria for graphing 
skills across Year 7,8 and 9 

• Leaders to articulate their vision for the 
curriculum in science though the website page 

 

English 
WWW EBI 

• Leaders have reviewed the outcomes of Key stage 3 
and identified the narrative and descriptive writing 
strands as key components 

• Leaders have identified a lack of language as an area 
to improve and adjusted the curriculum to develop this 

• Adapt the use of baseline assessments in 
determining the Year 7 curriculum for different 
groups of pupils 

• Explicitly teach the narrative style of writing by 
increasing the opportunities available 
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• The Year 7 scheme has a range of units (gothic, 
dystopian and extended units) to deepen descriptive 
writing skills 

• Poetry analysis is well planned and shows progression 
from PETER to SPECTRE LAD across the Key stage  

• A review of Year 7 and 8 has led to a full novel being 
moved into Year 8 to build progression over time from 
the new extracts resource in Year 7 

• Use PETER in CPD to provide other departments 
with an analysis tool 

• Rollout the memory tool to other departments as 
part of CCC 

• Plan CPD to the English team on the cognitive 
processes needed for pupils to amass the 
knowledge needs for English literature 

 

PE 
WWW EBI 

• Head of department has a clear rationale for the 
pathway curriculum within PE: GCSE leadership, 
VCert. 

• Regular review of curriculum is led by Key stage 4 
results and feeds into Key stage 3 long terms plans 

• Assessments in Year 9 to 11 are closely aligned to 
components of practical GCSE assessments  

• Implementation of the new KS3 curriculum since 
January 2019 is showing early impacts based on 
pupils’ feedback 

• Impact shows GCSE grades in 2018 were above 
national average for attainment at 9-5 and 9-4 

• The department clarifies and articulates its vision 
for the PE curriculum around the three prongs 
separately; GCSE attainment, participation and 
activity and leadership skills. 

• In Year 7&8 assessment criteria could more closely 
align with the key components of success in PE e.g. 
performance in team sports, performance in 
individual sports 

 

Art, Photography and music 
STRENGTHS WEAKNESSES 

• Music has clearly identified key components 
for success 

• The weakest component (listening) is regularly 
re0visited across the Key stage 

• Descriptive writing is a key component and 
there are some scaffolding tools in place  

• Knowledge of phrasing is well sequenced 
across Key stage 3 

• Photography has identified key components 
of develop, refine, record and present from 
KS4 GCSE 

• There is some explicit teaching of these 
photography skills in Key stage 3 but the art 
curriculum limits the time available for this 

 
 

• Music and English should collaborate to 
establish a common language and approach 
or teaching successful descriptive writing 

• Could English support descriptive writing in 
music by coordinating schemes of work with 
music e.g. teaching a descriptive writing for 
music cross curricular projects for two weeks 

• Increase the explicit teaching of annotation 
in Year 9 photography bridging projects  
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Leadership and curriculum intent: 
The scheme of delegation puts accountability for the curriculum and outcomes in the hands of 

the local governing board. 

WWW   EBI  

 

• The vision of the school for the last four years is 
to educate “influential women of the future”. 

• The vision is well understood, and it has recently 
begun to drive some curriculum decisions 

• Governors monitor achievement half termly 
through comprehensive headteacher reports 

• Governors have regular workshops linked to the 
curriculum e.g. CSE 

 
 

 

• Governors are not yet fully fluent in how the 
school’s curriculum delivers on their vision. 

• Governors do not consciously measure the 
impact of the curriculum on meeting their 
vision. However, there are some outcomes 
measures that leaders have identified. 

• The below national “Basics” measure 
preventing too many girls from accessing post-
16 facilitating subjects required by Russel 
Group universities 

• Parental survey questions could be more 
closely aligned to curriculum to enable 
governors to measure the impact 

 

 

Evidence base: 

The review was based on the following evidence base: 

• Meetings with Deputy Headteacher for curriculum learning walks with senior leaders responsible for 
curriculum 

• Meeting with Chair of governors and Headteacher on ethos and values 

• Meeting with SLT assessment systems, outcomes as well as Safeguarding and Pastoral Guidance 

• Book scrutiny of science, maths, English, PE, music and art books 

• Pupil meetings 

• Meetings with middle leaders of maths, science, English, PE, music and Art 
 

Disclaimer: 

This review in no way uses Ofsted methodology, represents the views of Ofsted or provides any judgements 

against the school inspection framework.  This review is only intended to triangulate the school’s own 

evaluations as part of their self-evaluation processes. 
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APPENDIX A – website curriculum section 
 
WELCOME MESSAGE: 
We would like to extend a warm welcome to the Website of Challney High School for Girls on behalf of all the staff, 
students and governors. We hope it gives you a flavour of our vibrant and inclusive school community.  
Challney High School for Girls is ambitious for its students. We are very proud of the 2017 GCSE examination results.  
Our school motto of ‘Respect, Opportunity and Achievement’ underpins all the work we do. Fostering a love of 
learning, celebrating individual and collective achievements and developing consideration for others and friendships 
are central to our ethos and school community. 
We are also very aware of our responsibilities to the wider community and the girls’ commitment to fundraising 
across the year is evidence of our students’ awareness of the role they play as global citizens and their desire to 
make a difference to the world around them. 
 
Joanne Mylles 
Headteacher 
 
KS3 CURRICULUM AT CHALLNEY HIGH SCHOOL FOR GIRLS 
Challney High School for Girls strives for excellence through respect shown to others by providing opportunities to 
promote achievement. 
Our vision is to develop influential women of the future. We aim for all girls to be happy, learn and thrive in a 
stimulating environment with a learning culture offering intellectual excitement, providing a range of opportunities 
to develop their full potential. We want them to leave the School equipped and prepared for successful futures in 
the fast-changing world of which they will become influential adult members. All this is possible with our broad and 
balanced curriculum delivered through consistently good teaching. 
We follow the National Curriculum, ensuring that all statutory requirements are delivered without compromising 
the personalised needs of our students that they require to be successful in future. Spiritual, moral, social and 
cultural development plays an important part of the education they receive at Challney High School for Girls.  
Our girls have access to excellent support, both from staff and peers. Our curriculum allows students to build 
knowledge, skills and qualities on prior experience. It has a big impact on students’ well-being and their wider 
personal development. 
At Key Stage 3 (Years 7, 8 and 9), many subjects like Art & Design, Geography, History, Computing, Music, PSHCEE 
(we call it Personal Development Curriculum PDC) and RE are taught in their form groups (mixed ability). However, 
in English, Maths, Science, DT and PE, students are set according to their abilities.  
In MFL, certain form groups are allocated to learn French or Spanish in Year 7. Students continue to study this 
language in Years 8 and 9. This gives depth to their learning of the language leading to better appreciation of cultures 
that use them. If we get sufficient interest, there is an option of taking extra Urdu lessons during lunchtime or after 
school hours for those Year 9 students who wish to study Urdu at KS4. 
Spring term is an extremely important time for the Year 9s. Year 9 students are given guidance about choosing their 
Option subjects for KS4. They get advice about making the right choices and the consequ ences of making the wrong 
ones. Year 9s also have their yearly reports to consult where they are made aware of their progress with respect to 
their target flightpaths in each subject.  
They get comprehensive information about the curriculum for the next two  years in an Options booklet (hard copy 
taken home by students; PDF version on VLE student and parent area). During the Options evening, we invite Year 9 
parents and carers with their daughters to visit various departments, talk to the teachers who are off ering specific 
courses from each subject area and understand the commitment that is required from their daughters to succeed in 
them. 
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APPENDIX B – Curriculum interview notes with DHT 
 

WHOLE SCHOOL CURRICULUM OUTLINE: 

• Part of West Area Partnership (WAP). This has enabled cross-phase work to start across Key stage 2 into 
Key stage 3. English have reviewed the curriculum and looked at the balance between language / 
literature.  

• Three-year Key stage 3 and two-year Key stage 2. It includes bridging units in Year 9 before option 
choices are made. 

• 8 form entry – timetable in two split sides x/y and create 5 groups.  

• In Key stage 3 in X band has mainly SEND girls and Y band has more EAL. 

• In Key stage 4 the X/Y bad. X band has triple science and GCSE PE in core time so if a higher ability band. 
So, Y band is lower ability. 

• RE is a compulsory option so girls have 3 choices. EBACC students are reduced to only 1 choice because 
choice A is humanities and Choice B is MFL. 

• Fortnightly timetable with 1-hour lessons 

• Setting form Year 7 in English, maths, science, DT and PE 

• Optional GCSE is 5 hrs a fortnight 

• No compulsory EBACC. There is an EBACC pathway and is at 38% in Year 10 and 43% in current Year 11. 

• MFL - is allocated in Year 7 and study for 5 Years.  On entry to Year 7 the language choice is allocated, 
and this dictates the form groups in Key stage 3. 

• In KS3 3hrs of history and geography 

• Early entries are rare: VCert will start in year performance skills in Year 9, finish in Year 10 and then do 
core PE in Year 11. 

• Present Year 9 a weaker cohort, some plan to offer a level 2 Vcert. 
 

TIMETABLE: 

• Leaders have provided each department 1-hour meeting in curriculum time. 
 

DESTINATIONS: 

• Girls following STEM A levels is at 92% currently 

• Girls studying MFL at sixth form is increasing 
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APPENDIX C: a guide to undertaking a KS3 curriculum review 
 

Here is a guide to how to go about a KS3 curriculum review: 
 
1. Develop a deeper knowledge of the detail of the curriculum you already deliver.  
This really is a good place to start.  If you don’t consider yourself a curriculum expert, the first step is to find out 
exactly is going on in your school and start to form a deeper understanding and wider set of opinions about 
it.  Beyond any data of any kind, what do your students actually learn about? What concepts and experiments 
do they do in science? Which books do they read in Year 8 in English? What periods of history are studied in 
Year 9? Which artists are covered in Year 7?  It’s important to know – and to care about the answers. 
 
1(b) The next round of questions is ‘why?’ What’s the rationale for the decisions that have been taken – if 
there is one? If you check, you can also see how it links to what it says in the national curriculum documentation: 
how does that come to life in reality?   As you get into the detail, you develop a clearer picture of the learning 
experience your school actually delivers. 
 
2. Look at examples of other curriculum models for reference 
It’s so easy to work through a school system with a narrow view of what is possible in curriculum terms based 
on our own limited experience.  So, an important task is to get your hands on the curriculum models and 
materials from elsewhere. Perhaps each Head of Department can do this for their own subject and the results 
can be pooled. 
 
3. Develop a set of principles informed by the initial explorations, with input from a range of stakeholders, 
linked to an iterative consultation process.  
Once you have a feel for your curriculum as it is, informed in part by feedback from parents, teachers and 
students, you’ll have a better sense of what your values are.  How important are languages, history, art and 
music, dance, food tech, Latin, PE? How important is it that Shakespeare is studied in depth or Dickens?  It’s also 
important to decide who decides! Does the English department get to pick the texts or do other people get their 
say? It’s not about trust; it’s about a shared ownership of the curriculum. 
 
4. Develop some alternative models for the overall time allocation structure, in parallel with the subject 
review process to allow for interplay.  
In purely pragmatic terms alone, it’s obvious that you allocate time at least partly in line with the value you place 
on different subjects.  Consider looking at 3 or 4 contrasting options to work out which you prefer and if anyone 
doesn’t like an idea – they need a better total solution, not to simply lobby for more time for one subject. 
 
5.  Create a review process within each subject area – ensuring the capacity is there to deliver a strong 
outcome, starting big picture, then drilling down to the detail. 
This is the meat of the process; the core: each subject needs to undertake a ground-up review of what is taught 
at KS3.  This should build up from fundamental concepts, the overarching narrative structure – i.e. how the story 
of the curriculum unfolds year to year – what content to deliver, what to leave out delivering a justifiable balance 
of breadth and depth. What happens at KS2 and KS4 will be influenced – but ideally there will be a rationale for 
the KS3 curriculum on its own terms.   It’s an important process of any subject leader to undertake but time will 
need to be allocated for this process – several sessions sequenced across 12-18 months and that all needs 
planning. 
 
6. Map the curriculum in a raw state based on each subject’s preferred curriculum  
Once you have a set of curriculum strands developing, written from the perspective of  each subject discipline, 
it’s possible to bring them together and see what it all adds up to. It’s really helpful if everyone has used a similar 
format and similar levels of detail at any given stage so you can look across in terms of time and see if common 
elements are present.   With a clear structure, you can start to look at the overall diet for each year group and 
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check that there is a degree of coherence between subjects, with themes and connections 
emerging rather than being imposed. 
 
7. Look for authentic links between subjects that might support deeper curriculum ties and inter-disciplinary 
learning.  
I’m a firm believer that authentic links that emerge from subject disciplines designed on their own terms are 
better than those forced onto subjects, constraining or distorting them.  Once an overall map is produced, 
subject leaders and teachers can look to see where they can cooperate, coordinate and co-plan so that the 
curriculum strands interweave.  Sometimes, as in the illustration below, it can be case of trading specific content 
areas to avoid unnecessary overlap; at other times, it can be good to teach something from different 
perspectives, always conscious of what the other perspectives are. 
 
8. Map a range of set-piece learning experiences and entitlements that run across subjects, making 
adjustments, filling in gaps.  
Here you are looking to see whether anything falls between the gaps of each subject planning in isolation.   This 
might include large-scale residentials, theatre production projects, inter-disciplinary projects, large-scale 
community projects, short-run units (e.g. on coding, learning an instrument, debating. whatever).  These things 
become embedded in the curriculum and everyone needs to see where they fit. 
 
9. Review the curriculum by subject and whole-school from an assessment perspective, matching authentic 
assessment opportunities to the flow of the curriculum.  
As the curriculum comes together, this is the opportunity to see where assessments fit best to support 
learning.  If you have an overview of the flow of units across the curriculum you can see the impact of imposing 
centralised data-drops at certain times.  You can also check that each department has a sensible flow of 
assessments and manageable, meaningful tracking to inform their teaching and reporting. 
 
10.  Review the curriculum vertically and horizontally (by subject and by year group) through various lines of 
enquiry: reading, homework, access to knowledge resources, speaking and listening, checking that the overall 
roadmap has clarity and coherence.   
Finally, look across the curriculum for year groups and along the subject sequences to evaluate whether the 
overall diet of certain features you value is present and coherent.  This might include the diet of reading, ‘oracy’, 
open-ended response projects, ‘hands-on’ making, opportunities to be creative and pursue personal lines of 
enquiry, homework… and so on.  Some things only need to be included once in one part of the curriculum; others 
should be embedded throughout. The mapping and review process will show you the for tweaking or whole-
scale change. 
It’s important to give your school a good length of time for this and to create opportunities for all staff and for 
parents to get a be consulted – so they can see what’s coming. 
 

 


